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INTRODUCTION

"Be Strong" is the theme for the 2019-2020 Learning Community of Douglas and Sarpy

Counties Annual Report. While the COVID-19 pandemic disrupted some outcomes, this
report affirms a key strength of the Learning Community and its partners—to work across
school district borders—to meet the needs of children and families.

MOBILIZING TO PREVENT LEARNING LOSS

Harsh circumstances are hardly a new experience in Learning Community homes.
However, unemployment, stress and illness related to the pandemic, did create more
extreme hardships. The Learning Community mobilized quickly in response to the
growing threat of deep learning loss. Thanks to our partnership network, we relied upon
tremendous expertise, especially in healthcare and community services.

A Communitywide Response

In the transition to virtual learning, dedicated staff in Learning Community
Centers worked to close the digital divide in early childhood education. Outreach
to private donors ensured no families would go without a tablet or computer, but
without digital literacy, access would serve no purpose. Learning Community
teams created curriculum to teach basic computer skills. Parent training classes,
virtual home visitation, and how-to videos proved their value. In just a few weeks,
families gained confidence to help their children navigate virtual learning and
participate in web-based school readiness activities.

Families in Learning Community Centers showed great resilience with support
from the new Learning Community Foundation. In its startup year, members have
raised nearly $100,000 for essentials like baby formula and diapers. Their
support greatly reduced financial stresses that could have been overwhelming.
Instead, families continued making progress in classes to learn about early
childhood growth and development, as well as school readiness. The foundation
is a valuable ally for resources which are well outside the Learning Community
budget.

When school districts scrambled to establish a food distribution system last
March, a determined group of partners came together to ensure a healthy start to
home-based learning. Millard Public Schools, Learning Community, OneWorld
Community Health Centers, NorthStar Foundation, and the Omaha Community
Foundation successfully bridged the gap, distributing meals to thousands of
families in Omaha and Millard.



CONNECTING EDUCATION, EMPLOYMENT, AND OUR ECONOMY

Research confirms that a family's financial security directly impacts a child's academic
outlook. Despite the pandemic, families in Learning Community Centers took advantage
of two-generation (2-Gen) opportunities in education and employment. Their positive
outcomes further validate our 2-Gen model for children and families to move forward
together

Highlights: 2-Gen Outcomes

e Parents successfully learned to build supportive relationships with their children
which is key to the development of academic and social skills.

e New workforce training options for families grew with positive impact for two-
generations. In our new pilot programs, parents upskill into high-need, higher
wage occupations. When parents get ahead in employment, we know children
develop greater confidence in learning.

e Digital literacy training made virtual learning accessible. Families in our community
centers became more comfortable using technology to partner with local schools,
communicate with teachers, and connect to school district resources.

BUILDING COMMUNITY ALLIANCES

Just ten years ago, our school districts had limited community resources to support
student achievement. The landscape for learning now holds new opportunity and a
strong trend line in early childhood education and family engagement. This year, the
Learning Community will more intentionally align 2-Gen learning with economic
initiatives in the Omaha metro region.

In my first six months as Learning Community CEO, | see new alliances forming around
our schools, homes, and workforce. As you work to leverage the strengths of our great
state, please let me know how the Learning Community can support your efforts. We all
want learning to become a destination with opportunity for everyone.

Sincerely,

G T ,/ ) ij
=
~ ]

Dr. Bradley Ekwerekwu

Learning Community of Douglas and Sarpy Counties
Chief Executive Officer
BEkwerekwu@LearningCommunityDS.org

(402) 964-2106
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Introduction

The Learning Community of Douglas and Our Mission
Sarpy Counties is an educational subdivision

focused on outcomes and opportunities for Together with school districts and
children and families. Impact grows through a community organizations as partners, we
collaborative network of metropolitan area demonstrate, share, and implement more
school districts and community organizations. effective practices to measurably
Independent evaluations demonstrate improve educational outcomes for
consistently strong results in the children and families in poverty.

implementation of quality early childhood
education and family engagement programs.
Improvements in teaching practices are
embedded in programs.

RATIONALE

The Learning Community implements

strategies built on research based on one or more of the following principles: 1) students benefit
from high-quality classrooms, 2) reflective coaching adds value to the classroom, 3) family
engagement is critical for a child’s success in school, and 4) students’ early childhood outcomes
predict later school success.

NEED FOR QUALITY CLASSROOMS. Quality early childhood programs have been linked to
immediate, positive developmental outcomes, as well as long-term, positive academic
performance (Burchinal, et al., 2010; Barnett, 2008). Research shows that all children benefit
from high-quality preschool, with low-income children and English learners benefiting the most
Yoshiwaka, et al. (2013). High-quality classroom organization is related to fewer student
behavior problems and increased social competence (Rimm-Karufman, 2009).

COACHING ADDS VALUE TO THE CLASSROOM. Coaching teachers in instructional
practices is proving to be an effective and feasible professional development method in
improving teacher instruction. Meta-analysis of coaching studies indicated medium to large
effect sizes on teacher instruction & small to medium effect sizes on student achievement (Kraft,
Blazar, & Hogan, 2018). Coaching methods that combine the elements of modeling, observation,
and direct feedback have been found to increase teacher implementation of proactive strategies,
particularly in regards to classroom management (Reinke et al., 2014, Kamps et al., 2015). The
coaching relationship continues to be paramount in instructional coaching as research indicates
that the most effective coaching models are those adapted to each individual’s needs and
situations (Bradshaw et al., 2013). The differentiation and individualization of coaching are
effective for both new and veteran teachers alike (Reddy et al., 2013).

FAMILY ENGAGEMENT IN EDUCATION IS CRITICAL FOR STUDENTS’ SUCCESS.
Family engagement with their children and their schools is a key element for student school
success (Henderson & Mapp, 2002). Partnerships between home and school are especially
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important for children who are socially and economically disadvantaged (Jeynes, 2005). Positive
goal-directed relationships between families and program staff are key to engagement and
children’s school readiness (HHS/ACF/OHS/NCPFCE, 2018).

PRESCHOOL CHILD OUTCOMES PREDICT LATER SCHOOL SUCCESS. School readiness
is an essential concern for students entering the educational system. Preparation to perform in
an educational setting is a significant benefit for students, especially those who are from diverse
backgrounds, with a greater number of risk factors. These students typically have poorer school
performance compared to their economically advantaged counterparts (Shonkoff & Phillips,
2000). Students enrolled earlier and for a longer duration demonstrate better short and long-
term results (Barnett, 2008). In studies of the longer term effects of preschool programs, the
importance of quality teaching in early elementary grades is also important. Research found that
investments in elementary schools influence the strength of ongoing preschool effects,
researchers have found that the level of challenge provided by kindergarten teachers matters for
later outcomes (Johnson & Jackson, 2017).

The Learning Community uses a two-generation
(2Gen) approach in designing early childhood
and family engagement programs at each of the

. . < EARLY CHILDHOOD EDUCATION
centers, Learning Community Center of South SOCHLCATL ? ;S' ‘
Omaha and Parent University at Learning i care oo
Community Center of North Omaha. This e e homa vhdteg

creates opportunities for and addresses the POSTSECONDARY &
needs of both children and adults. Using the o EHPLOMENT PATASS
whole-family approach, programs focus equally E 0 $ \/

and intentionally on children and parents.
HEALTH & WELL-BEING ECONOMIC ASSETS

The theory of change behind the 2Gen

approach suggests aligning services for parents

and children yields stronger and lasting results

(ASCEND, 2018). Based on community needs,

each Learning Community Center developed a comprehensive program to address the
opportunity gap for children and families based on the unique characteristics of each community
and their needs.

Key elements of the 2Gen approach include:

e Early Childhood Development

e Health & Well-being

e Post-secondary & Employment Pathways
e Economic Assets

e Social Capital
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The Learning Community also supports programs in nine school districts. School districts
customize programs to meet specific needs but all have the opportunity to benefit from sharing
their successes and lessons learned.

e Jumpstart to Kindergarten provides low-income students the opportunity to experience a
school setting. Most students have little or no experience in classroom environments.

e Extended Learning provides additional direct instruction for children to prevent summer
learning loss and improve their chances of success.

e Instructional Coaching allows teachers to reflect on strategies and enhances instructional
practice.

A comprehensive evaluation process using a Utilization-Focused evaluation design (Patton,
2012) was conducted to monitor the implementation of the Learning Community programs and
assess progress towards identified program outcomes. Data were used as a teaching tool
throughout the year to support program improvement.

Based upon the evaluation plan, the evaluation employed multiple methods to describe and
measure the quality of implementation, the nature of programming, and to report outcomes
demonstrated by the programs funded by the Learning Community (LC). The evaluation report is
structured to report in five areas: Implementation Strategies, Child and Family Demographics,
Quality Instructional Practices, Child and Family Outcomes, and Community Practices and Use
of Data. The findings will reflect the collective experiences of the child and family through
participation in the program as well as other factors (e.g., school district efforts, other community
services, and family support). The overarching evaluation questions were:

IMPLEMENTATION. What was the nature of the implementation strategies? Was there
variation in implementation and if so, what factors contributed to that variation?

DEMOGRAPHICS. Who accessed and participated in the program or intervention?

QUALITY PRACTICES. To what extent are there quality practices in the center and classroom
settings?

CHILD AND FAMILY OUTCOMES. What were the outcomes related to academic
achievement? Did family parenting skills improve? To what extent were parents engaged in their
child’s learning? Did parents gain skills that would improve their ability to support their child in
school?

COMMUNITY PRACTICES AND USE OF DATA. How did programs use their data? What
changes occurred as a result of this continuous improvement process?
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INTERPRETING THE RESULTS

HOW DO YOU KNOW IF A STRATEGY IS MAKING A DIFFERENCE?

The answer to this question can be found by reviewing both the quantitative and qualitative data
that are summarized in this report. Typically in this report, the quantitative data include scores
between two groups (e.g., students who are English Language Learners compared to students
whose native language is English) or scores of a group over time (e.g., students’ language in the
fall compared to their spring language results). Statistical analyses provide information to
determine if there were significant changes in the outcomes (p value) and if those significant
values were meaningful (d value or effect size). The effect size is the most helpful in determining
“how well did the intervention work” (Coe, 2002). Qualitative data provide more detailed insight
as to how the program is working and outcomes from key informants’ perspectives.

5|Page Learning Community of Douglas and Sarpy Counties



COVID-19

The COVID-19 pandemic altered the
programming, services, education, and
evaluation of the Learning Community in 2020.
Programs and school districts responded to
the COVID-19 pandemic in order to mitigate

“Everyone has been flexible in
adjusting their role, hearing our
participants, meeting the participants
where they are, and adjusting our
daily routines as needed.”

the impact. Both Parent University and the “It allows us to keep the families
Learning Community Center of South Omaha engaged and still ties into the mission
continued to reach out and partner with of the program and helps us support
families and their communities. The pandemic the families through their journey and
necessitated a change in service delivery while the pandemic.”
meeting the needs of families and providing

supports for students whose school ----staff from LCCSO
instruction changed dramatically.

SERVICES PROVIDED AT

LCCSO AND PARENT UNIVERSITY

TEACHING TEAM

LCCSO. The teaching team for LCCSO continued to engage with participants and families in a
multitude of ways. They created a YouTube channel to keep families engaged, provided
information on Facebook, assisted with educational supports and videos to assist with remote
learning packets from OPS, provided ESL classes and home visits online, and delivered
curriculum classes through
Zoom.

Teaching participants moved
from classroom teaching
expanding into virtual classes
and tutoring. For many
participants, the teaching
team needed to provide
training and teaching on the
use of technology. Several
families did not have their own
tablet or computer at home
and were unfamiliar with how
to use basic functions

- - including email, website
navigation and connectlon with school resources. As a result, the team began providing classes
on computer literacy. Staff members in the focus group noted, “For the teaching team,
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technology is the resource most needed for
our families (i.e., technology access,
internet access, more devices, and
capability of devices).”

PARENT UNIVERSITY. For participants in
Parent University, classes moved to virtual
learning. GED and ESL classes were offered
2x/week virtually. A pre-homeowner class (5
weeks) was offered as was an effective
praise parenting class. Additionally,
educators were available to provide
individual tutoring for participants needing
extra assistance.

HOME VISITORS

The education navigators and family liaisons at both LCCSO and Parent University continued to
connect with families in a number of ways. All staff used various modes of communication for
home visits (i.e., Zoom and phone calls, WhatsApp and Facebook messenger). Navigators
facilitated connections to children’s teachers and provided additional supports for families
regarding children’s schooling. In addition, navigators were instrumental in connecting families to
resources for assistance with finances (rent, utilities), food pantries and distribution, mental
health supports and information on COVID-19. For Parent University participants, navigators
provided supports and information on coping strategies to help handle the stress of the
pandemic.

Communication with families increased two-fold during the first few months of the pandemic
moving from monthly contacts to connecting with families every other week. One staff member
noted, “Communication has become more constant and has been effective in helping us retain
home visit numbers during the summer.”

“As an Educational Navigator, we are being intentional in meeting participants’ needs and
sharing resources.” Additionally, staff are building healthy routines and acknowledging the
grieving process their families may be going through. Part of that process included providing
resources for mental health services (i.e., free sessions through UNMC and MMI were very
popular with some families).

COVID-19 SPECIFIC RESOURCES

All staff connected families to community resources as one noted, “We are becoming more
creative in our ways of communication and engaging families”. Additional supports provided to
families included: donated diaper and formula distribution, food and laptop distribution, and
social interactions through the use of the Happy Bus (i.e., singing and dancing outside the homes
with kids).
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To keep connected with their families, the staff at LCCSO produced 107 videos. Eight of the
videos were Story Time with staff reading different books with one video having 317 views. They
also put together videos for young children around different early academic concepts. Videos
produced between March and June 7, 960 views with one video receiving 563 views. In addition
to the videos, staff assembled and distributed 200 activity packets. Both LCCSO and Parent
University distributed and/or assisted families with the OPS homework packets.

At both Parent University and LCCSO, donated diapers and formula were distributed to families
in need. In LCCSO, 137 families received diapers and formula while 53 families from Parent
University received the supplies. Both centers assisted with food distribution for families. Sites
also provided free face masks and assistance for free/low cost internet services.

Focus groups were conducted with families at both Parent University and LCCSO to examine the
impact of COVID-19, how they were coping with the stressors, and how they had engaged with the
centers during this time.

Focus groups were also conducted with staff members (N=15) from LCCSO to examine how
COVID-19 affected not only delivery of services but the impact on them personally and
professionally.

Learning Community Center of South Omaha Staff Focus Group Themes

THE IMPACT OF COVID-19 HAS BEEN WIDESPREAD. Families were impacted financially,
socially, mentally, and health-wise. Preventative work was provided at the beginning of the
pandemic (i.e., connecting families to food pantry or jobs). One participant noted, as some
participants tested positive for COVID-19, staff connected families to testing locations and financial
supports (i.e., Together Inc., public schools, Project Harmony, and Heartland Family Service).

Families experienced significant emotional stress. During the early months and summer of 2020,
families were expressing worry and fears. The staff assisted families with coping strategies to
navigate through those emotions. Growing Great Kids/Growing Great Families® curriculum
provided strategies to support children and families experiencing stress. The program transitioned
from providing supports on routines and nutrition to mental health services. A presentation on
grieving during COVID-19 was provided for families. The presentation focused on behaviors
associated during this period of time (i.e., side effects of not being at school and changes in their
normal routines).

The following quotes from the focus group illustrate the strength and fortitude of the participants.

“Staff are trying their best to support the needs of the families. Our families are very strong and try
their best to accommodate the needs of their children.”

“Families are faced with a lot of financial strain. They are very brave as many work in places that
don’t have the benefits that offer them protection from COVID-19 and they continue to work to
support their families.”
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“The families are trying the best they can to survive. They are very resilient, and | admire all of our
participants.”

“Our families are very courageous.”

THE EDUCATION OF CHILDREN WAS SIGNIFICANTLY DISRUPTED. Families worried
about their children falling behind and their limited access to technology or materials. Additional
concerns noted included minimal contact with school staff and no one answering the phone at the
school. Parents were concerned with receiving late notices on summer school information, worried
about their students with special needs and no services or communication provided (i.e. parents
may not understand accommodations provided at school).

Limited access to internet and technology devices became a barrier for parents and students
being able to connect with school. “Technology is a barrier with our population, so we have
connected families with low cost internet resources.” In addition, families requested more
information on assisting students with on-line learning and navigating through the websites needed
to complete schoolwork with multiple age groups in the home (i.e., academic support through the
schools).

STAFF NEEDED SUPPORTS TO CONTINUE WORKING EFFECTIVELY WITH PROGRAM
PARTICIPANTS. COVID-19 required staff to be flexible and adapt to the rapidly changing health
situation and the needs of the families. Working with families and providing supports, while
rewarding, was also emotionally exhausting. Staff were asked to change and expand job
responsibilities to meet participants’ needs. They had to connect with families, determine what was
needed, and provide more individualized supports than had been needed previously. Some noted
that the first couple of months were challenging as they tried to adapt not only to the rapid
changes at work but also needing to balance those same changes and responsibilities at home.
Still others mentioned the opportunities created by the pandemic to expand their own abilities
and reach families in creative and non-traditional ways. Many mentioned being grateful for being
able to continue their work with families even with all the changes. One staff member said,

In addition to taking time for self-care, staff members expressed their appreciation for the support
received from employers and the director as they work from home and continue supporting their
own families. Many mentioned feeling supported by their supervisor and teammates and talked
about the importance of communication including one on one check-ins, team time and social
time. Finally, they stressed the importance of acknowledging their own feelings, stress and
challenges during this time.

Family Participant Focus Group Themes (LCCSO and Parent University)

COVID-19 NEGATIVELY IMPACTED MULTIPLE AREAS OF PARTICIPANTS’ LIVES
INCLUDING HEALTH, FINANCES, STRESS, AND EMOTIONS. As the virus became more
widespread, families expressed fear for their own safety and the safety of those in their families.
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Fear of the elderly and unwell contracting the virus, fear of sending their children to school again
and fear of being in the community were all expressed. Participants talked about having family
members becoming incredibly ill and dying and the additional emotional and financial stress that
placed on the family.

“l used to think that this was something the president was doing to keep people controlled and
that it was a lie. Then you realize this is real and you get scared to go out because of getting
infected. Us Latinos are the ones that least take care of ourselves and we have the highest
number in cases. | have close friends that have died due to the virus.”

“This situation it's so frustrating, especially because my father-in-law is sick. He has diabetes
and we have to take him to his dialysis treatment. My husband also has diabetes. So, we have to
be extra careful. If we need something, | have to go by myself; | have to do it all alone because
I’'m afraid they get sick.”

Emotions mentioned by participants concerning the pandemic were: afraid, uncertain, anxious,
depressed, frustration, fear, stress (also children). The toll of being afraid and isolated was
evident across several stories and experiences as it increased anxiety, depression, and
frustration. Isolation and detachment from others was noted at both sites. Participants talked
about how difficult it was to explain the situation to their children and handle their emotions
especially the younger ones who
didn’t understand and wanted to be
outside of the house. Fear was a
determining factor in them
interacting with the outside world.

“I’m very afraid. Before | got
infected | barely took my children
outside, and now they are not going
out at all. We just take car rides, but
| don’t take them to the store. They
only go to our backyard, and | try to
entertain them with different
things.”

“At first, | was scared of the virus
and all the information about it.
Because of the isolation, | started to
feel anxious and depressed.”

One participant in particular noted
an effective strategy being implemented by Parent University, “We’re going to class on Tuesdays
where we can find a better way to care for your family. They are trying to de-stress ourselves

and not be so worried and be the parent we can be to help our kids with school and go to work.”
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THE FEAR OF COVID-19 WAS BASED VERY MUCH IN THE REALITY OF DAY TO DAY
LIFE FOR MANY PARTICIPANTS. Many of those in the focus groups were directly impacted
by COVID-19; some had entire families infected with COVID-19. Others were exposed by ill
family members and forced to quarantine. Part of the fear was not knowing where to turn for
resources or which information to trust.

“Financially this has affected us. Right at the beginning of the pandemic my dad died, we
covered all the expenses, and later my husband’s work was reduced.”

“I am still not feeling my 100%. When | do a lot or walk a lot, | get short breaths. The doctor said
that within the time my lungs will get better. However, it’s frustrating, because | want to do some
things, and I’m still not able to.”

“Financially, it has been a struggle. My husband was out of work for a month, so we used our
savings. Later | got sick, so we had to quarantine for couple of weeks. Right when he was called
to work again, he had to take time off to stay in quarantine.”

“I was sick, and think I’'m sick again, I’'m waiting for the test. My husband got sick too just a week
after | did, it was really bad, | thought he would die.”

THE PANDEMIC AFFECTED NOT ONLY THE ADULTS IN THE FAMILY BUT ALSO THE
CHILDREN. Parents talked about how each of their children were handling the pandemic and
the emotions of it differently. Participants at both LCCSO and Parent University noted that
perhaps additional mental health supports should be considered for older children and
teenagers. They noted that some children were ready to return to school while others were
afraid. The older ones struggled with the transition to online learning while the younger ones
didn’t understand why they couldn’t see their friends and play with others. Some participants
discussed how hearing about the virus in the news also affected their children. Overall,
participants talked about the difficultly not only in managing their own stress and emotions but
tending to those in their children.

“There are different emotions. My daughter is in college and says learning is not the same online.
Children do not focus as well at home; it does not work for children to learn online. My son is
afraid to return to school, and so am |. It is stressful.”

FAMILIES VIEWED THE CENTER AS A RESOURCE DURING THIS TIME AND MANY
TOOK ADVANTAGE OF THE PROGRAMMING AND RESOURCES. Participants talked about
being able to continue their GED and ESL classes and how the center connected with them to
make sure they could continue their studies. If they couldn’t continue at the moment, a navigator
or liaison was reaching out to keep them in the loop about possibilities in the future.

Technology assistance was mentioned frequently as a necessary resource and benefit to
connecting with the centers. Participants mentioned the need for assistance with the internet and
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using computers to not only help their children but to continue their classes as well. Many
mentioned the patience from the LCCSO staff in helping them continue to work even at an
individualized pace. Families talked about being able to continue with English and GED classes
through Zoom video chat. They discussed doing Zoom videos/classes such as math, Zumba,
activities for the kids, and other classes throughout the day for the whole family.

Increased communication was noticed by the families at both LCCSO and Parent University and
they noted the multiple methods used by staff including calls, texts, and video chats. They felt
that they had more access to information due to the communication from staff. Participants
appreciated communication about the virus, health resources, and communication about school
and how to access children’s teachers. Some mentioned the information on disinfecting and
hygiene as well as the classes/presentations on stress as being helpful. Finally, all participants
talked about how the communication made them feel less stressed and more connected even if
they didn’t need access to other resources or additional supports. Many were uplifted and felt
encouraged by the when staff visited their front yards to sign and talk with families in person.

“I talk with my navigator every 8 days, and we always talk about my emotions. Things that | can
do that might help. | have the opportunity to talk to someone. Between everything that's
happening, the things that | have to do for my family, and my father-in-law, it gets very stressful.
So, it's really nice to have my navigator to talk to someone.”

UNEXPECTED POSITIVES HAVE RESULTED DUE TO THE PANDEMIC. Participants talked
of increased persistence and tolerance. More time was available to spend bonding with family,
learning new things, and being of service/helping others. They talked about how they found
alternatives and developed more of an appreciation of work and of schools for children to attend.
Some talked about how this has pushed them to learn to use technology and how technology
allowed them to continue their education even being home with their children. Several talked
about how they were able to apply the skills they’d learned at the center and use them now in
daily life.

“I feel this virus has made us persistent and things will not change, so we need to be persistent.
Some people found alternatives, found a way to make money, making cakes, crafts. We have
learned that there are many ways to earn a living. We learned to appreciate what we have like the
children have with their school. They need their school, their friends and they need to

socialize. We appreciate our job, even more, because we were complaining about how we were
tired or bored with our jobs, but now we appreciate having one. Overall, | think that we have
learned that things will not remain the same forever, and things change every day.”

School Districts
District Perspective on Impact of COVID-19 and the Transition

The districts realized they needed to provide intensive training. Teachers learned how to use
synchronous and asynchronous systems for learning. Professional development was provided
on the following topics:

e How to instruct on a remote platform.
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Resilience and Self-Care

COVID-19 specific training: PPE guidance

Documents for lesson plan templates, curriculum guides
Inclusive practices

Unexpected Benefits to the Pandemic

“What has happened was once the state shut down, the divide became apparent who has
access and who doesn’t. People became aware that we needed to do something about this.
Now, all the students have the technology and have internet access. This is helping to promote
digital learning for young children.” The pandemic helped the teachers understand what some of
the divides were.

Another benefit was that some of the teams grew closer and felt more connected. Coaching
relationships improved and used their time better as coaches weren’t driving to buildings.
Learning something new invigorated teachers as they learned new technology and discovered
new materials (i.e. Zora, books, PBS kids). There were great resources and didn’t rely on “drill
and kill” learning strategies.

An awareness noted was that there is a fear of COVID-19 in North Omaha and families don’t feel
comfortable sending children to school. There is an understanding that the parents are
concerned about their child’s health. The district’s primary focuses have been on child safety
and well-being including meals, physical safety, and social/emotional safety.

m  Concern first was for student health and well-being

s Issues with equity and accessibility became apparent

Technology training was necessary for teachers, students, and parents
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The Learning Community Center of North
Omaha provides innovative, demonstrative
programming to improve educational
outcomes for young students. Leadership
and program staff work together to provide a
comprehensive mix of research-based
programs to the students and their caregivers
in North Omaha. The center encompasses
four primary programs: intensive early
childhood partnership, Parent University,
child care director training, and future teacher
clinical training. Descriptions of each
program and evaluation findings are
summarized in this section.
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Intensive Early
Childhood Partnership

STRATEGY IMPLEMENTATION

Intensive Early Childhood Partnership, a program that is in collaboration with Omaha Public
Schools is based on evidence-based models (Yazejian & Bryant, 2012) that include four key
components: intensive teaching teams, reflective coaching, professional development, and family
engagement. The model was first introduced to eight inclusive preschool classrooms in Kellom
and Conestoga Magnet in 2013. After two consecutive years of positive outcomes based on the
model, it was expanded to two additional schools: Lothrop Magnet (3 classrooms) and Franklin
(2 classrooms) and grades K through 1 at Kellom and Conestoga (13 classrooms). In 2018, the
intensive early childhood partnership expanded to Minne Lusa (3 classrooms) and Skinner (4
classrooms). Data was collected at all schools in the fall. Since the programs shifted to remote
learning in March due to COVID-19, no spring data was completed. This limits the evaluation
information available for this report.

INTENSIVE TEACHING TEAMS. Intensive early childhood teams are integrated in each school
building as a system of teachers, leadership, and family support staff that implement a
combination of services and supports. The leadership team includes the principal, an early
childhood coordinator, early childhood specialist, and instructional coaches. Each classroom
has a lead early childhood teacher, special education teacher, and paraprofessional staff. Using
an inclusive model, these professionals work with all children
and discuss effective teaching strategies using data for
continuous improvement. After the spring break, in-person
school did not resume. Since many parents did not have
access to the internet or technology, teachers developed
learning at home template activities that teachers shared with
parents in any way that worked with their families. Most
picked up as they picked up meals for their children. For
families that had access to the internet, teachers connected
them to applications for learning activities such as SeeSaw.
The amount of time teacher-parent-student time was
individualized by school. All teachers completed periodic
checks with the families. Central office was instrumental in
developing resources that could support children and families.
They also helped teachers identify ways to best structure their
day as they provided virtually learning opportunities for their students.
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REFLECTIVE COACHING. Instructional coaches provide
reflective consultation to the teaching staff both inside and outside

of the classroom. They use a coaching approach adopted by Leadership
Omabha Public Schools (i.e., Coaching with Powerful Interactions). A CStaffh&
oaches

national consultant also provides ongoing reflective consultation to
the coaches. Instructional coaches work to build teacher confidence
and increase their active problem-solving skills. During one-on-one
sessions with teachers, helpful coaching tools include classroom
videotapes and photographs. Long-term positive student outcomes
are predicted with the continuity of coaching now occurring in PreK
through first grade in two schools. Coaching continued to play an
important role during COVID-19, brainstorming with the team on
meaningful ways to reach families and supporting the team to find
applications that families could use with their young children. The
coach-teacher relationships in some ways were enhanced during

this unique time. Children &
Families

Teaching
Staff

Family Staff

PROFESSIONAL DEVELOPMENT. The teaching teams benefit

from 11 days of additional professional development (PD) through

the school year. PD sessions focus on the implementation of social

skill development, resilience, and reflection as a teacher educating high needs students as well
as on content knowledge in literacy and language strategies and math instruction to build the
skills of teaching staff. PD component is required for teachers at Kellom and Conestoga and
elective for teachers at the expanded schools. Teachers across all preschool classrooms
participated in the offered PD in the summer to support their skills in providing virtual learning for
their students.

Implementing the Creative Curriculum is another key focus area. This curriculum targets the
intentionality of vocabulary selection, repeated read-a-louds, selection of center materials, and
alignment of literacy strategies (i.e. phonemic awareness and emergent writing).

FAMILY ENGAGEMENT. Family liaisons and support staff work together to enhance the
educational experience of children and their parents. They promote school engagement and help
families access needed services. In addition to full-day preschool and school-sponsored family
engagement opportunities, membership in Parent University (discussed later in this section) is
offered to families. The lack of access to remote education alternatives became very apparent
during the pandemic. As one administrator commented in some ways it heightened teachers
awareness of the divides that are in the community and the needs of the students and families
they serve.
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DEMOGRAPHICS

In 2019-2020, the Intensive Early INTENSIVE EARLY LEARNING CHILDHOOD CLASSES
Childhood Partnership served 478 SERVED STUDENTS WHO ARE ELL.

PreK and Grade K-1 students. A total

of 294 PreK students and 184

kindergarten and first grade students PreK n=294 l 8%

participated in the evaluation.

Demographic information was

collected to help interpret the Grades K-1 27%

evaluation findings, including English n=184

Language Learners (ELL) and/or

enrollment in special education 0% 50%
services. The Intensive Early

Childhood Partnership (PreK to 1t Grade) served a racially and ethnically diverse population of
children. Across all PreK and K-1 classrooms, 16% of the children were ELL and 17% were on
an Individualized Education Program (IEP). More special education students were served in PreK
classrooms. There were fewer females (44%) than males (56%) served across all grade levels.

THE STUDENTS SERVED WERE RACIALLY AND ETHNICALLY DIVERSE.

Black Hispanic White Asian  Other

N=478
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QUALITY INSTRUCTIONAL PRACTICES

METHOD. The Classroom Assessment Scoring System (CLASS) was used to evaluate the
quality of the 13 Intensive Early Childhood preschool classrooms and 14 kindergarten and Grade
1 classrooms. This year there were nine (six were from the expanded schools of Skinner and
Minne Lusa) new preschool teachers out of the 18 total teachers observed. There were two new
Grade K-1 teachers out of the seven total teachers observed. Information from this assessment
is shared with the individual teacher and her coach to build on his/her strengths and identify
strategies to improve instructional practices.

CLASS has three domains: Emotional Support, Classroom Organizational, and Instructional
Support. Classrooms are rated on a one to seven scale with one to two indicated low ratings
and six to seven indicating high ratings. Nationally, Instructional Support tends to be the domain
with the most opportunity for improvement as it challenges teachers to effectively extend
language, to model advanced language, and to promote higher-order thinking skills. Research on
the CLASS indicates ratings of 5 or higher within the domains of Emotional Support and
Classroom Organization, and 3.25 or higher within the domain of Instructional Support, are the
minimum threshold necessary to have impacts on student achievement (Burchinal, Vandergrift,
Pianta & Mashburn, 2010). Preschoolers in classrooms with higher quality interactions showed
greater learning gains across school readiness domains, including executive functioning and
early literacy (Vitiello, Bassock, Hamre, Player, & Williford, 2018).

Classroom

Emotional o izati Instructional
Support rganization Support
- : Behavior

eacher Sensitivity Productivity

Quality of Feedback
Language Modeling

Regard for Student

X Instructional
Perspectives

Learning Formats

FINDINGS. The scores for the preschool classrooms exceeded research reported thresholds
necessary to have an effect on student achievement. The following figure provides the overall
scores for each area and the dimension scores that are related to each overall score. Emotional
Support and Classroom Organization were within the high-quality range. Instructional Support
was within the mid-range of quality, with Language Modeling as an area of strength. Concept
Development and Quality of Feedback had the lowest scores.
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PREK CLASSROOMS' STRENGTHS WERE IN THE AREAS OF EMOTIONAL SUPPORT AND CLASSROOM
ORGANIZATION.
Preschool classrooms met the threshold of quality in Classroom Organization and Emotional Support.

Threshold of Quality

Instructional Support: Overall
Concept Development
Quality of Feedback

?

Classroom Organization: Overall
Behavior Management
Productivity

Instructional Learning Formats

Emotional Support: Overall 6.42

Positive Climate

Absence of Negative Climate
Teacher Sensitivity

Regard for Student Perspectives

o !
(4)]
(=)

—

4 7

N=18 Low Moderate High

The Office of Head Start (OHS) used the Classroom Assessment Scoring System (CLASS) during

its on-site reviews of grantees. Data from this report, (https://eclkc.ohs.acf.hhs.gov/data-

ongoing-monitoring/article/national-overview-
going-montoring/art onai-overview PreK teachers

grantee-class-scores-2019), was compared to

the results of the Intensive Early Childhood demonstrated

Partnership data. Preschool teachers classroom practices
demonstrated classroom practices that were at that wer t or abov
or above the top 10% of all Head Start (HS) a ere at or above

classrooms nationally in Classroom Organization the top 10% of all Head

(HS=6.17) and Emotional Support (HS=6.38). Start Classrooms
They were slightly lower in Instructional Support . - -
(HS=3.45). nationally in Emotional

Support and Classroom
This is the fourth year of collecting CLASS data iy

for Grades K-1 classrooms at Kellom and Organization.
Conestoga. The scores for Grades K-1

classrooms exceeded research reported

thresholds necessary to have an effect on

student achievement in the areas of Emotional Support and Classroom Organization. These
scores were within the high-quality range. For these scales, strengths were in Productivity,
Absence of Negative Climate, and Teacher Sensitivity. Instructional Support was within the
moderate-range of quality. In the area of Instructional Support, strengths were in Language
Modeling with Concept Development rated as the lowest area.
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GRADE K-1 CLASSROOMS' STRENGTHS WERE IN THE AREAS OF EMOTIONAL SUPPORT AND
CLASSROOM ORGANIZATION.
Language Modeling was a strength in the area of Instructional Support.

Threshold of Quality

Instructional Support: Overall
Concept Development
Quality of Feedback

Language Modeling. X I
Classroom Organization: Overall _

Behavior Management

Productivity [

Instructional Learning Formats

Emotional Support: Overall
Positive Climate

Absence of Negative Climate
Teacher Sensitivity

Regard for Student
Perspectives

4 7
Low Moderate High

N=7

[

CHILD OUTCOMES

Supporting young children’s development in the early years has shown to be important in laying
the foundation for later academic skills. Research has shown that high-quality Head Start
children had higher cognitive scores than children in low-quality Head Start or center-based care
(Lee, 2019). Further, the importance of concept development, particularly for students from
diverse cultural and linguistic backgrounds, has been demonstrated in numerous research
studies (Neuman, 2006; Panter and Bracken, 2009). In recent years the important contributions
of executive functioning to school readiness have been highlighted (Blair & Razza, 2007).
Researchers correlate a relationship between executive functioning and a preschooler’s ability to
learn in the classroom (Benson, et. al., 2013).

PRESCHOOL DEVELOPMENTAL SKILLS

METHOD. Limited analyses could be performed as only fall data was collected since students
were not in school during the spring data collection due to COVID-19. The following describes
the children’s skills as they began school.

Four areas were assessed in the fall including the areas of:

VOCABULARY SKILLS [PEABODY PICTURE VOCABULARY TEST-IV (PPVT-IV)].
The PPVT-IV measures students’ vocabulary skills. The PPVT-IV was completed at all six
schools with a total of 266 students assessed.
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SCHOOL READINESS SKILLS [BRACKEN SCHOOL READINESS ASSESSMENT
(BSRA)]. The BSRA measures the academic readiness skills of young students in the
areas of colors, letters, numbers/counting, sizes, comparisons, and shapes. BSRA was
completed at four schools with a total of 176 students assessed.

SOCIAL-EMOTIONAL SKILLS [DEVEREUX EARLY CHILDHOOD ASSESSMENT
(DECA)]. This questionnaire assesses young students’ social-emotional development by
identifying total protective factors overall and in the areas of initiative, self-control,
attachment, and behavior. The DECA was completed at two schools with a total of 119
students assessed.

EXECUTIVE FUNCTIONING SKILLS [THE MINNESOTA EXECUTIVE
FUNCTIONING SCALE (MEFS)]. Executive functioning is defined as a student’s ability
to control impulses that then enable them to plan, initiate, and complete activities needed
for learning. This an online assessment for children two and older, was used in the fall
and the spring. This assessment was completed with 115 children from two schools.

FINDINGS. The descriptive analyses found that the highest percentages of students scored
within the average range in the areas of social-emotional development (82%) and executive
functioning (97%). Social-emotional area also had the highest percentage of students
performing at the mid-point of average or higher. School Readiness area had the most students
that were in the below average range (43%).

STUDENTS SCORED HIGHEST IN THE AREA OF SOCIAL-EMOTIONAL DEVELOPMENT.
Nearly half of the children were below average for School Readiness.

! National
1
1
Vocabulary n=266 37% 35% i
!
L
School Readiness n=176 43% 39% i
i
i
Social-Emotional n=119 18% 37% i
E
:
Executive Functioning n=115 3% 59% i I 3%
1

Below Avg <85  Avg 85-99 m Avg 100-115 m Above Avg >115

22|Page Learning Community of Douglas and Sarpy Counties



Did student factors impact fall scores?

GENDER. Of interest was whether there were any In the fa"’ glrls
gender differences in students’ fall scores across outperformed boys
developmenltal areas. The relsults of 'an ANOVA analyses in vocabulary and
found that girls scored significantly higher on vocabulary

scores (M=94) compared to boys (m=89) social-emotional
[F(1,284)=4.661; p=.032]. Girls also scored significantly skills. Boys
higher in social-emotional skills (m=52) compared to

boys (m=46) [F(1,117)=12.478; p=.001]. Whereas, boys demonstrated
scored significantly higher on behavioral concerns higher behavior
(m=53) compared to girls (M=48) [F(1,117)=5.665;

p=019)]. There were no significant gender differences in concerns.
school readiness or executive functioning.

PREVIOUS PRI;K EXPERIENCE. Of interest was whether Students with
there were any differences between students who had been i

enrolled in IEC programs when they were three, differ from previous PreK
those who were newly enrolled in PreK. The results of an experience
ANOVA analyses found that students with previous PreK

experience had significantly higher scores (m=93) than outperformed

those students that were newly enrolled (m=87) their peers with
[E(1 1 82):6.704; p=.010]. Ther.e were r.10 significant . no previous
differences in vocabulary, social-emotional, or executive

functioning based on PreK experience. experience in the
area of school
RACE/ETHNICITY. Of interest was whether there were readiness.

any differences between student scores based on race

and/or ethnicity. The results of the ANOVA analyses found there were no significant experience
differences in any of the identified areas that were assessed including school readiness,
vocabulary, social-emotional, or executive functioning.

PARENT PARTICIPATION IN PARENT UNIVERSITY. At all of the schools, parents had the
opportunity to participate in Parent University. Seventeen percent of the parents (n=50) engaged
in Parent University courses and activities across the six schools. An analysis of variance was
7completed to compare the fall scores for vocabulary outcomes of children whose parents
participated in Parent University to those who did not. Children whose parents participated in
Parent University did not score significantly higher than other children in the classroom. These
results should be interpreted with caution given the small numbers used in the analyses. It is
recommended that strategies be identified that can integrate the Intensive Early Childhood
Partnership and Parent University by increasing the number of parents in the targeted schools
that participate in Parent University activities.
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GRADES K-1 STUDENTS’ READING AND MATH SKILLS

METHOD. In order to assess the academic outcomes of the children whose teachers received
coaching in Grades K-1, the school district assessment, the MAP® Growth™ was used. The
MAP® Growth™ assessment provides data on student academic growth in the areas of Reading
and Math and monitors change over time. The results are reported in the Shared Program
Outcomes section in this report.
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Parent University

Parent University is a comprehensive, two-generational family engagement program based on
research and best practices that began in February 2015 at the Learning Community Center of
North Omaha. A two-generational approach allows the program to focus on the whole family
while creating opportunities for addressing needs of both children and the adults in their lives
simultaneously. Parent University provides individualized and center-based supports and
services to families whose children are eligible to participate in the Intensive Early Childhood
Partnership and families who have a child six or younger who reside in the following six
elementary school attendance areas: Kellom, Conestoga, Franklin, Lothrop, Minne Lusa, and
Skinner. In addition, this year the Parent University expanded its boundaries to provide services
to families whose children participate in schools within the Subcouncil 2 boundaries.

INDIVIDUALIZED SERVICES. Every parent who participates in Parent University goes through
a thorough intake and assessment process and is assigned his or her own personal coach, an
Educational Navigator or Family Liaison, to assist in personalizing the program to best achieve
the family’s identified goals and needs. The following individualized services are implemented
based on need of the family.

NAVIGATOR SERVICES. Educational Navigators serve as personal parent advocates,
helping parents gain better understanding of the public school system, community
resources, child development, and learning strategies. Navigators build strong
relationships with participants to ensure individualized education and support using a
research-based home visitation/parenting curriculum. In addition to monthly home visits,
the navigators attend courses with parents to be able to assist them in transitioning the
concepts learned during center-based virtual learning to opportunities in the home.

LIAISON SERVICES. Families who need more than monthly home visitation due to
multiple risk factors such as, but not limited to homelessness, history of trauma, lack of
support system, and knowledge of community resources can be assigned a Family
Liaison through a partnership with Lutheran Family Services of Nebraska, Inc. Family
Liaisons offer additional case management to families and serve as a liaison between
Parent University, the child’s school, and the family. Family Liaisons have the capacity to
meet with families weekly until the immediate needs are met.

HOME VISITATIONS & GOAL SETTING. Navigators and Family Liaisons visit
participants’ homes to communicate with parents, conduct formal and informal needs
assessments, connect parents with resources, model supportive learning activities, coach
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parenting skills, and attend to specific needs. Growing Great Kids® curriculum is utilized
during home visitations as appropriate. On average, navigators’ home visits occur
approximately once every 30 days while liaisons’ home visits occur weekly. Each
participant works with their designated staff member to set personal and familial goals. All
goals have strategies and are S.M.A.R.T. (Specific, Measurable, Attainable, Relevant, and
Time-bound). Goals and strategies are reviewed during home visitations to ensure they
remain relevant to the families’ needs.

CENTER-BASED LEARNING. Parents have access to an onsite Parent Resource Room with
access to library services through a partnership with the Omaha Public Library. In addition,
parents can select to attend a variety of Parent University courses at the center or virtually based
on the family needs. Courses fit into four primary majors which were developed based on
identified family needs:

PARENTING. Parents learn effective ways to parent their child(ren) and ways to
support child development and learning through a series of courses designed to
strengthen the parent-child bond and interactions.

LIFE SKILLS AND WELLNESS. Parent University partner organizations provide courses
to strengthen family self-sufficiency in areas like adult basic education, ESL, and
employment skills. This major contributes to stability so that families can support their
students. New this year is a pilot program with Metropolitan Community College whereby
parents receive training in facilities management with a guaranteed interview in this field
upon successful completion for jobs with a starting wage ranging from $17.00-23.00/hr.

SCHOOL SUCCESS. In order to become full partners in their child’s education, courses
and workshops emphasize the importance of the parents’ roles, responsibilities, and
engagement opportunities.

LEADERSHIP. Courses empower parents to take on more active roles in their child’s
school and their community.

While parents attend courses at the center, Parent University offers year-round child learning
activities for the children focusing on the domains of early childhood development within two
child learning rooms onsite. Based on feedback from parents the previous year Parent University
began offering more courses in Spanish and implemented online courses prior to the

pandemic. Therefore, courses were able to fully transition to a remote learning platform
beginning March 2020.

27|Page Learning Community of Douglas and Sarpy Counties



DEMOGRAPHICS

A total of 248 parents were enrolled in Parent University, which was a similar number of
participants from the previous year. There were more females (68%) than males (32%). The
majority (93%) of the parents represent racial and ethnic diversity. Most of the parents were
Black (53%) or Hispanic (30%). Most of the parents (61%) were employed either part (11%) or
full time (50%). More than half of the parents had either less than a high school degree (44%) or
a high school diploma (23%). The remainder of the parents had some college (18%) or a college
degree (10%). The families had 470 children of which 271 were within the target age range (birth
through Grade 3) for the program. Fifteen percent (15%) of the children were enrolled in one or
more of the Intensive Early Childhood preschool programs.

THE PARENTS SERVED WERE RACIALLY AND ETHNICALLY DIVERSE.

Black Hispanic Other White
‘
N=246 Multi-racial 1%

Parents in the program reported facing a number
of challenges. Many parents (86%) accessed
some type of government assistance (e.g., SNAP,
Medicaid, WIC, TANF, and Title XX). Ninety-one
percent (91%) had students who qualified for Free
and/or Reduced Lunch. Food insecurity (worried
about having adequate food for the family) (32%)
or ran out of food (24%). Homelessness was of
concern for many families with 14% worried
about being homeless and 11% indicating they
had been homeless during the past year. Over a
third (40%) of the parents’ home language was
not English. Many (44%) did not have a high school diploma. The challenges that many families
face point to the complexity of the lives of the parents in Parent University and provide a context
for interpreting the results of this report.
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PARENTS FACE MANY CHALLENGES.

Eligible for Free & Reduced Lunch 91%

Eligible for Government Assistance 86%

No High School Diploma or GED 44%

English not their primary language 40%

Sometimes/often worried about not

having food CHHC

Sometimes/often worried about

o,
being homeless L

N=178

How did Parent University support families facing a number of challenges?

Families wanting additional support were provided the support of a family liaison. They partner
with families to set and achieve goals identified by the family. A total of 110 parents received this
support and developed a service plan that helped the family in gaining stability while supporting
the child’s academic success. The 228 goals reflected on service plans were related to the
majors within Parent University: School Success (38%), Life Skills and Wellness (45%), Parenting
(13%) and Leadership (4%). High percentages of parents were continuing to work towards their
goals with 46% having maintained progress, made progress towards goals (13%), or achieved
their goal (13%). Only a small percentage regressed (10%) towards accomplishing their goals.

FAMILY OUTCOMES
FAMILY PROTECTIVE FACTORS

Protective factors are strengths that help buffer and support families who may face challenges.
These attributes mitigate risk and promote healthy development and well-being.

METHOD. The adoption of a strengths-based prevention model embracing protective factors is
considered an important approach to prevent child abuse (Langford, J., & Harper-Browne, C., in
press). In order to assess family protective factors, participants completed the FRIENDS
Protective Factors Survey (PFS), a broad measure of family well-being, at intake and every six
months thereafter during home visits with assigned navigators and liaisons. The survey assesses
five areas: Family Resiliency, Social Supports, Concrete Supports, Child Development
Knowledge, and Nurturing and Attachment. One-hundred and one (101) families completed the
PFS at baseline and follow-up. The PFS is based on a 7-point scale with 7 indicating strong
protective factors.
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FINDINGS. The results found that parents’ attachment skills were the highest rated area. Other
areas that were in the strengths range were Family Resilience (e.g., ability to openly share
experience to solve and manage problems) and Social Support. All of the areas were in the
strong protective factors range. Paired t-test analyses were completed to determine if there
were significant changes over time. There was a significant improvement in parents’ Family
Resilience over time [t(99)= -2.407; p=.018), ¢=0.240)] with the effect size suggesting small
meaningful change in these areas.

PARENTS DEMONSTRATED STRONG PROTECTIVE FACTORS ACROSS THE MAJORITY OF THE
AREAS.
There were significant improvements in Family Resilience.

Nurturing &
Attachment

Social Supports

Child Development

Family Resilience*

Concrete Supports

[y
w
(€]

7

Limited Protective Factors Strong Protective Factors

N=101 * Represents Signficant Change Baseline  mFollow-Up
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How did parents support their child’s literacy skills?

DAILY LITERACY ACTIVITIES. Parents (n=184) reported many positive ways that they
interacted with their child to support learning. Data was analyzed by reporting parents’ activities
after they had been in the program for six months or longer. The results found that 100% of
parents read to their children daily and participated in a variety of other literacy promoting
activities with their children. There were improvements in all areas over time. At baseline only
41% of the parents visited the library once a month (26% increase) and only 55% had a library
card (31% increase).

86% of the

families have

i
a library card 100% of parents

read to their children
93% work daily

cvr\]"ifgéhne{ro 67% of. parents
recognize 85% work take their child to
letters with their the library at least
child on once a month
writing their
letters

READYROSIE. ReadyRosie, a comprehensive family engagement resource, uses video
modeling to build school family partnerships to promote school readiness. The ReadyRosie
Active Family Engagement System is built on the premise that “every child can be ready to learn
when schools and families work together.” ReadyRosie’s Modeled Moment videos are the core
of the ReadyRosie program and provides resources to support programs. The Parent University
enrolled families into ReadyRosie. A weekly video playlist was sent to families via text or e-mail.
Parent University staff supported the family’s use of these video learning opportunities that
focused on health and well-being, language and literacy, math and reasoning, and social-
emotional learning for children from birth to age 8. Videos were available in English and Spanish.
A total of 98 parents at Parent University viewed over 1,083 ReadyRosie video clips over the
course of the year. This resource was very useful to parents during the pandemic.
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PARENT-CHILD INTERACTION. The Keys to Interactive Parenting Scale (KIPS™)
measures parenting behaviors across three areas: Building Relationships, Promoting Learning,
and Supporting Confidence, based on a videotape of a parent playing with his or her child.
Scores are based on a 5-point scale with 5 being high-quality. A program goal is scores of 3.5 or
above. Scores for the parents participating at LCCNO are included in the Shared Program
Outcomes section of the report.

FAMILY EDUCATION

What are the educational hopes for their children?

Parents were interviewed to determine their hopes for their child’s future education. At the
follow-up assessment, the majority of the parents reported that they expected their child to
obtain a bachelor’s or graduate degree. Only four percent reported their child would only receive
a high school diploma. This data suggest that parents who participate in Parent University have
high aspirations for their children.

PARENTS HAVE A RANGE OF GOALS FOR THEIR CHILDREN'S FUTURE.
Most parents hope their child obtains a bachelor's or graduate degree.

High School
Degree 4%
Level of
Post HS
N=105 Graduate Degree Bachelor's Degree AA or Tech

COU RSE PARTICIPATION MOST PARENTS PARTICIPATED IN COURSES
Program staff tracked parents’ participation =~ RELATED TO LIFE SKILLS AND LEADERSHIP.

in the 23 courses that were offered this gi\;}vsglpsa{]tgssasted in courses related to Orientation or
past year with many being offered more '

than one time. These courses represented Life Skills

different topics, each of which was aligned .
with four primary majors of Parent Leadership

University. Life Skills and Wellness courses . .
P ting Skill 20%
had the highest enroliment. Throughoutthe " © | 20% |

year, many parents enrolled in more than School 13%

one course. Across the 23 courses, 350 Success

participants (duplicated count) were Orientation N=350
enrolled in courses. The courses with the

highest participation were GED and ELL 0% 50%

classes, Parent University Orientation, and Computer Skills. Completion status was completed
on 280 participants. Of these participants, 28% either withdrew or cancelled their enrollment. Of
the 203 that completed courses, 85% satisfactorily completed the class.
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CIRCLE OF SECURITY™-PARENTING (COS-P)

Circle of Security™-Parenting is an
8-week parenting program based
on years of research about how to
build strong attachment
relationships between parent and

child. It is designed to help parents
learn how to respond to child
needs in a way that enhances the
attachment between parent and
child. It is important to note this
course is personalized to meet the
needs of participating families.

COS-P was another core parenting course provided at Parent University. A total of 19
participants enrolled across the three COS-P courses. One of the courses was offered in
Spanish.

METHOD. Participants were asked to rate a series of questions about caregiver stress, their
relationship with their children, and confidence in their parenting skills. Twelve individuals
completed the survey.

FINDINGS. A paired t-test analysis was completed to evaluate participants’ perception by the
end of the COS-P series across the program identified outcomes. There were positive significant
differences found between scores at the beginning of the group and scores at the groups’
conclusion in all three areas including parenting skills [t(11)= -6.417;p>.001, ¢=1.852)], low stress
[t(11)= -2.56; p=.025; 0=0.947)], and positive relationships with their children [t(11)= -3.395;
p=.005, @=0.941)]. These positive results represent strong meaningful change. The greatest
gains were in the area of parenting skills.
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PARENTS DEMONSTRATED SIGNIFICANT IMPROVEMENTS IN THEIR PARENTING STRATEGIES,
THEIR RELATIONSHIPS WITH THEIR CHILDREN, AND LOWERED PARENTING STRESS.

Positive Parenting
Strategies*

Positive Parent-Child
Relationships*

Low Parenting
Stress*

=
w I

5
Limited Protective Factors Strong Protective Factors

N=12 * Represents Signficant Change Baseline  mFollow-Up

How did Parent University benefit parents’ own education?

Parents were provided with opportunities to
enroll in either English as a Second Language  STUDENTS IN ELL CLASSES ARE GAINING
courses (ESL) or GED courses. Fifty-two ENGLISH SKILLS BY INCREASING AT LEAST ONE

parents participated in one of these two LEVEL.

options, ELL (36) and GED (16). These ELL .
numbers more than doubled the number of Students L
parents that were in formal education classes

last year. The BEST assessment was used to ELL N=18
assess their English proficiency. A total of 18

students completed a second assessment.

Most ESL students increased one or more levels on the BEST assessment, suggesting

improvement of English skills. About one-third (31%) of the parents at post-testing met criteria
to successfully graduate out of ESL and enroll into GED.

Mid-year English language skills for listening and reading were assessed using the CASAS®as a
replacement for BEST Plus. CASAS® is the nationally recognized assessment for English
Learners and it is aligned with the English curriculum used at the center. Only baseline data was
obtained this year, so it was not included in this report but will be reported in future years.
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The Test of Adult Basic Education was used to MAJORITY OF STUDENTS IN GED CLASSES
complete the follow-up assessment of 11 parents’  PASSED ONE OR MORE LEVELS IN MATH.
math, reading, or language skills who were Fewer students made gains in Reading and

L f o Language.
enrolled in GED classes. The majority (60%) of the
families increased at least one level in Math.

. . . 0,

Fewer (27%) gained a level in Reading or Reading

Language (33%).
guage ( °) Language

How did participation in Parent University

support parents’ financial literacy? Math 60%
Parents were provided the opportunity to
participate in the Omaha Bridges Out of Poverty
10-week course, Getting Ahead in a Just-Getting-
By World. This course helps parents to build
financial, emotional, and social resources by exploring the impact of poverty in participants’ lives.
The goal is to support parents to gain valuable relationships and living-wage jobs within their
reach.

n=10 Reading n=11 Math n=9 Language

Four cohorts of parents for a total of 31 participated in the

10-week course offered at Parent University. Twelve Parents’

months after graduation from the course, 52% of the 31 - . .

graduate parents completed a follow-up survey and the part|c|pat|on in

following outcomes were reported: Bridges Out of
e An average 36% decrease in debt to income ratio Poverty course
e An average increase in income of $1,044 improved their
e An average decrease in bill reduction of $980 per

month financial stability.

e An average increase in assets of $10,709
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Many parents reported increased stability in multiple areas. These results suggest improved
economic and social stability for their families.

MANY PARENTS REPORTED INCREASED STABILITY.
The highest percent of parents demonstrated stability in stress, safety, and bills.

Stress 56%
Safety of Housing 50%
Bills 50%
Children's Behavior 44%
Destructive Behavior or Others 38%
Transportation 38%
Housing 38%
Emotional Response 31%

Social Connections 25%

Planning 25%

=2
1]

[y
(o))
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FAMILY ENGAGEMENT OUTCOMES SCHOOL ENGAGEMENT
RESULTS

Parents showed marked increases in their “] am in the GED class now. My
levels of feeling comfortable engaging their oldest daughter is in fifth grade
children with math from entrance into the right now. Before, she would
. . . = H
program to the present after part.lc.lpatlon in speak to me about fractions and
ELL classes. The percent of participants things and | would not
feeling comfortable decreased from 33% to -
17% for reading (although somewhat un(:irStandla tIOtf beca;!se . d;g
comfortable increased) and 0% to 83% for thno a‘:lelad': o t?(rac lche i t
math. Additionally, parents reported feeling ell::e I?)nher IBu::oJov‘\'lvhe:v;h:
" J

more comfortable communicating with their
child’s teacher and the school, from 0% asks me, | know how to help her

comfortable to 50% comfortable. because | am in this class and |
feel more confident and | know

Participants were asked about their how to do it and how to answer

engagement both with English-only the question.”

speakers and within the community.

Participants reported more interactions both -parent at LCCNO

within their communities and with English-

only speakers. The percentage of participants feeling comfortable talking with people who only
speak English increased from 0% to 67%, while the percentage of participants who felt
comfortable interacting with community members increased from 0% to 83%).

PARENTS FEEL MORE COMFORTABLE HELPING THEIR CHILD WITH ACADEMICS AND INTERACTING WITH
THE SCHOOL AFTER ATTENDING CLASSES.

Reading Mathematics Talking to Teacher

67% 67%

- - I

READING TO CHILD READING TO CHILD MATH WITH CHILD MATH WITH CHILD COMMUNICATING COMMUNICATING
(BEFORE) (NOW) (BEFORE) (NOW) WITH CHILD'S WITH CHILD'S
TEACHER (BEFORE) TEACHER (NOW)

m Comfortable m Somewhat Comfortable = Uncomfortable N=6
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PARTICIPANTS INTERACT MORE WITH ENGLISH SPEAKERS AND THE COMMUNITY AS THEY GAIN
ENGLISH SKILLS.

Talking to English Speakers Interacting with Community Members

17%
33%

67%

67%

TALKING WITH PEOPLE TALKING WITH PEOPLE INTERACTING WITH CLOSE INTERACTING WITH CLOSE
WHO ONLY SPEAK WHO ONLY SPEAK COMMUNITY MEMBERS COMMUNITY MEMBERS
ENGLISH (BEFORE) ENGLISH (NOW) (BEFORE) (NOW)

m Comfortable m Somewhat Comfortable 1 Uncomfortable

STUDENT OUTCOMES

PARENTS IN PARENT UNIVERSITY: STUDENTS (GRADES K-5) READING
AND MATH SKILLS

METHOD. In order to assess the academic outcomes of the children whose teachers received
coaching in Grades K-1, the school district assessment, the MAP® Growth™ was used. The
MAP® Growth™ assessment provides data on student academic growth in the areas of Reading
and Math and monitors change over time. The results are reported in the Shared Program
Outcomes section in this report.

COMMUNITY OF PRACTICE USE OF DATA

Data were used from multiple sources to support the review of the course implementation
strategies. Parent satisfaction surveys were reviewed by staff after each class to identify areas
for improvement. Systems for ongoing data collection of parent outcomes were established and
reviewed semi-annually with program staff as part of a continuous improvement process. Parent
focus group data were used to get their input on all components of Parent University.

What were parents’ experiences in Parent University?

A total of 10 parents (their primary home language was Spanish) who were enrolled in the English
classes and six parents who had enrolled in other Parent University courses participated in one
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of two focus groups to gather their input on how Parent University was working for them and to
identify their recommendations for improvement.

KEY FINDINGS

EDUCATIONAL NAVIGATORS ARE A HELPFUL RESOURCE. Parents reported that the
educational navigator/family liaison has been very helpful to them. As one parent indicated,
“They help us a lot. They give us so much information or they recommend new resources for us
to take...| have only been here a little while, but | like the way they guide you.” Having set goals
was helpful, and the family liaisons motivated them so that they “don’t go backwards.”

COURSES HAVE HELPED PARENTS GAIN NEW SKILLS. All of the parents reported that
they have learned so much in their classes. Parents in the ELL classes described how they have
learned new skills. Parents who participated in other classes noted several benefits. One parent
commented on how the “The classes have helped me financially, and | have improved my well-
being.”

GROWTH IN PARENTS’ SKILLS HELPS THEIR CHILDREN. Because of the work that
parents do in their ELL classes, “l have been able to help my kids more.” Many reported how
they can now better support their children with their homework and talk with their child’s teacher
with more confidence. Many commented how the library at Parent University was a good
resource for their family. As one parent commented, “Today | check out books, even if it’s to
read to my little one or to show them pictures.”

Not only has it helped them support their children at school, several parents described how it has
helped their relationship with their children. “It has had an impact and a big change in my life. It
has helped me to build a more healthy and fortified relationship with my children and | can say |
am delighted.” Another described that the parenting classes have taught her patience and how
to better interact with her children, helping them be more responsible. She commented that
especially being home 24/7 (due to COVID-19), it has lessened her stress.

WHAT’S NEXT? Many of the parents would like to expand the classes they take to learn a skill
to get a future job or enhance the one that they currently have. Other class suggestions were
classes on cooking reasonably priced and healthy meals, additional financial classes, and first-
aid classes. Several commented that they would like more classes available in Spanish. Other
families talked about classes that would help them better advocate for their children at their
schools, so that parents know they can have a voice. Several parents suggested that there
needs to be better recruitment of parents, so more parents can take advantage of participating in
Parent University.

RECOMMENDATIONS

Parent University has successfully implemented individualized and center-based supports and
services that have resulted in improved parenting and life skills. Parents reported Parent
University has made a difference in their lives, providing them with more confidence and skills.
Parents are now requesting more support by adding Spanish classes and other courses that
would continue to help them improve their skills.
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Childcare Director
Training

STRATEGY IMPLEMENTATION

In partnership with the Nebraska Early Childhood Collaborative, the Learning Community Center
of North Omaha offers training and coaching services to center directors. The goal of the Child
Care Director Training program is to work closely with home- and center-based childcare
directors to enhance their skills, provide a sustainable professional development system for staff
and ultimately improve the quality of care and education for the children. The program is a
relationship and strength-based approach which uses reflective practices based on the National
Center of Quality Teaching and Learning Model. Research has demonstrated the importance of
director education as a strong predictor of gains in children’s math skills (Hong, et al., 2019). This
finding was related to their role in establishing the climate, curriculum selection and supervisor
role of staff (Advisory Committee for Head Start Evaluation & Research, 2012).

The intensive training is also designed to support directors through the first two phases of Step
Up to Quality (SU2Q), the state of Nebraska initiative which promotes improvements in the
quality of early childhood education. Participating providers can then receive additional coaching
services and incentives to strengthen their businesses. Seven of the eight participating directors
have enrolled in SU2Q.

The program provides an opportunity for
directors to meet every two weeks
throughout the school year for training.
Beginning in April of 2020, virtual training
sessions were offered in response to the
COVID-19 pandemic shutdowns. After the
training, each director receives coaching
to assist in implementing best practices
covered in training. Each director
identifies a teacher that the director would
be responsible for coaching. The second
two-year cohort began in the fall of 2018.
A total of 14 training opportunities (10 in-
person, 4 virtual) were provided for directors. On average, directors attended a total of 6 trainings
(max attended=13, min attended = 3). In addition to group training sessions, directors have the
opportunity to meet with their coaches one-on-one for a maximum total of 20 direct coaching
hours. Directors received an average of eight direct coaching hours (min hours received= 4, max
hours received=17) provided by their assigned coach over the course of the 2019-2020 school
year. The average direct coaching hours from the 2018-2019 (average 5 hours) school year to the
2019-2020 school year increased by 3 hours.
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DEMOGRAPHICS

Eight community childcare directors participated in this project during the 2019-2020 school
year. Over half of the directors have some college, with two directors having a bachelor’s degree
(Business and Early Childhood Education), and two directors with graduate degrees (Education
and Criminal Justice). Most serve infants through school age children. These eight centers serve,
on average, 76 children with 84% of children served participating in the Nebraska Child Care
Subsidy Program. The highest percentage of children served was children birth to age 3 (37 %),
followed by preschool (32%), and school-aged children (31%).

OUTCOMES
QUALITY INSTRUCTIONAL PRACTICES

METHOD. Each center director identified one
classroom that received training and coaching as
part of this program and served as an evaluation
source for the program. The 7eaching Pyramid
Observation Tool Research Edition (TPOT-R)was
typically used in this project to measure the
quality of the classroom instruction at two points
in time. However, due to the COVID-19 pandemic
the measure was collected only once during the
2019-2020 school year and was used to inform
practice. These tools were developed to measure
the implementation of Pyramid Model strategies
and focus on four areas of teacher practices:
nurturing responsive relationships, creating
supportive environments, providing targeted
social-emotional supports, and utilizing
individualized interventions. Practices measured
in the Key Practices scale include building warm
relationships with children, utilizing preventative
strategies such as posting a picture schedule and structuring transitions, teaching social-
emotional skills, and individualizing strategies for children with behavior challenges. Red flags
measure negative practices such as chaotic transitions, children not engaged in the classroom
activities, children running through open spaces, and harsh voice tone.

QUALITY INSTRUCTIONAL PRACTICES

FINDINGS. Due to staff turnover, six of the eight participating childcare classrooms were
evaluated by trained raters. Results found that classrooms demonstrated improvement from the
spring of 2019 to the fall of 2019. At the baseline observation in the fall of 2018, the preschool
classrooms had on average 46% of Key Practices in place, which improved to 55% by fall of
2019. The number of red flags from spring of 2019 to the fall of 2019 did not change. At 2018
baseline, there were on average four red flags in place, which decreased to three.
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TEACHERS USED MORE KEY PRACTICES TO TEACHERS MAINTAINED THE NUMBER

SUPPORT CHILDREN'S SOCIAL-EMOTIONAL OF RED FLAGS IN THEIR CLASSROOMS
SKILLS AFTER PARTICIPATION IN THE FROM SPRING 2019 TO FALL 2019.
PROGRAM.

Fall 19 n=7 mSpring 19 n=7 mFall 18 n=7 Fall 19 n=6 m Spring 19 n=7 mFall 18 n=7

CHILDCARE WORKPLACE ENVIRONMENT

METHOD. Staff at each childcare center were asked to - .
complete an environmental survey that reflected the climate of The majority of
their childcare center. The survey’s key environmental the childcare
components included: human resources (e.g., promotions,

salaries); relationships (e.g., trust morale); climate (e.g., well- teachers rated
organized, encouraged to be creative); and infrastructure the workplace
(e.g., common vision; agreement on educational objectives). -

The key components were rated on a five-point scale, ranging environment at
from Never (0) to Always (5). This survey was completed in the their center
fall of 2019 and due to the pandemic, a spring workplace =a=

survey was not collected. The survey was collected in the fall posmvely.
of 2018 and the spring of 2019.

FINDINGS. The results of the survey found that staff rated workplace environment positively
with 4.22 (n=32) as the average score across centers. Results from the survey at each time point
found the ratings were similar across time (spring 2019 n=43, mean=4.09; fall 2018: n=53,
mean=3.88), but did minimally increase. Staff described their centers as being friendly, loving,
and warm. Identified strengths included: caring and dedicated staff, program diversity,
teamwork, and the creation of a family-like environment. The directors and other team members
were viewed as valuable resources within centers. Areas that they saw as needing improvement
were to increase center staff communication, provide more opportunities for team building, and
to increase the amount of available resources-classroom materials, teaching/support staff, and
education/training.

What did childcare directors and coaches think about the Child Care Director Training
program?

Program stakeholders were asked to participate in focus groups to capture their experience with
the training and coaching process. The following represents the key findings from the feedback
from the coaches and childcare directors.
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